
  

 

 

 

 

Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

Grade/Course Grade Eight / English Language Arts 
Unit of Study Unit One: Reading Literature / Writing Narratives 
Pacing  5 – 7 Weeks 

 

UNIT STANDARDS 

 
PRIORITY STANDARDS 
 
Reading Literature 
RL.8.1- Cite the textual evidence and make relevant connections that most 

strongly support an analysis of what the text says explicitly as well as inferences 
drawn from the text. 
RL.8.2- Determine a theme or central idea of a text and analyze its development 

over the course of the text, including its relationship to the characters, setting, 
and plot; provide an objective summary of the text. 

RL.8.4 - Determine the meaning of words and phrases as they are used in a text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including analogies or allusions to other 

texts. 
RL.8.6 - Analyze how differences in the points of view of the characters and the 

audience or reader (e.g., created through the use of dramatic irony) create such 
effects as suspense or humor. 
 

Writing 
W.8.3 – Write narratives to develop real or imagined experiences or events using 

effective technique, relevant descriptive details, and well-structured event 
sequences. 
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W.8.3a - Engage and orient the reader by establishing a context and point of view 
and introducing a narrator and/or characters; organize an event sequence that 

unfolds naturally and logically. 
W.8.3b - Use narrative techniques, such as dialogue, pacing, description, and 
reflection, to develop experiences, events, and/or characters. 

W.8.c - Use a variety of transition words, phrases, and clauses to convey 
sequence, signal shifts from one time frame or setting to another, and show the 

relationships among experiences and events. 
W.8.3d - Use precise words and phrases, relevant descriptive details, and sensory 
language to capture the action and convey experiences and events. 

W.8.3e - Provide a conclusion that follows from and reflects on the narrated 
experiences or events. 

W.8.4 - Produce clear and coherent writing in which the development, 
organization, voice, and style are appropriate to task, purpose, and audience.  
 

 

 

SUPPORTING STANDARDS 
 
Reading Literature 

RL.8.3 - Analyze how particular lines of dialogue or incidents in a story or drama propel 
the action, reveal aspects of a character, or provoke a decision. 

RL.8.5 - Compare and contrast the structure of two or more texts and analyze how the 
differing structure of each text contributes to its meaning and style. 
RL.8.7 – Evaluate the choices made by the directors or actors by analyzing the extent to 

which a filmed or live production of a story or drama stays faithful to or departs from the 
text or script. 

 
Writing 
W.8.5 - With some guidance and support from peers and adults, develop and strengthen 

writing as needed by planning, revising, editing, rewriting, or trying a new approach, 
focusing on how well purpose and audience have been addressed. 

W.8.6 - Use technology, including the Internet, to produce and publish writing and 
present the relationships between information and ideas efficiently as well as to interact 
and collaborate with others. 

W.8.9 - Draw evidence from literary or informational texts to support analysis, reflection, 
and research. 

W.8.9a. - Apply grade 8 Reading standards to literature (e.g., “Analyze how a modern 
work of fiction draws on themes, patterns of events, or character types from myths, 
traditional stories, or religious works such as the Bible, including describing how the 

material is rendered new”). 
W.8.10 - Write routinely over extended time frames (time for research, reflection, 

metacognition/self-correction, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and audiences. 
 

Speaking and Listening 
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SL.8.1 - Engage effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, 

building on others’ ideas and expressing their own clearly. 
SL.8.1a - Come to discussions prepared, having read or researched material under 
study; explicitly draw on that preparation by referring to evidence on the topic, text, or 

issue to probe and reflect on ideas under discussion. 
SL.8.1b - Follow rules for collegial discussions and decision-making, track progress 

toward specific goals and deadlines, and define individual roles as needed. 
SL.8.1c - Pose questions that connect the ideas of several speakers and respond to 
others’ questions  

and comments with relevant evidence, observations, and ideas. 
SL.8.1d - Acknowledge new information expressed by others and, when warranted, 

qualify or justify their own views in light of the evidence presented. 
SL.8.2 - Analyze the purpose of information presented in diverse media and formats 
(e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social, commercial, 

political) behind its presentation. 
SL.8.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of 

formal English when indicated or appropriate. 
 
Language 

L.8.1 – Demonstrate command of the conventions of standard English grammar and 
usage when writing or speaking. 

L.8.1a - Explain the function of verbals (gerunds, participles, infinitives) in general and 
their function in particular sentences. 
L.8.1.b - Form and use verbs in the active and passive voice. 

L.8.2 – Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

L.8.2a - Use punctuation (comma, ellipsis, dash) to indicate a pause or break. 
L.8.2b - Use an ellipsis to indicate an omission. 
L.8.3 – Use knowledge of language and its conventions when writing, speaking, reading, 

or listening. 
L.8.4 – Determine or clarify the meaning of unknown and multiple-meaning words or 

phrases based on grade 8 reading and content, choosing flexibly from a range of 
strategies.  
L.8.4a- Use context (e.g., the overall meaning of a sentence or paragraph; a word’s 

position or function in a sentence) as a clue to the meaning of a word or phrase. 
L.8.4b - Use common, grade-appropriate Greek or Latin affixes and roots as clues to the 

meaning of a word (e.g., precede, recede, secede). 
L.8.4c - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both 
print and digital, to find the pronunciation of a word or determine or clarify its precise 

meaning or its part of speech. 
L.8.4d - Verify the preliminary determination of the meaning of a word or phrase (e.g., by 

checking the inferred meaning in context or in a dictionary). 
L.8.6-Acquire and use accurately grade-appropriate general academic and domain-
specific words and phrases, gather vocabulary knowledge when considering a word or 

phrase important to comprehension. 
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“UNWRAPPED” District Power Standards 

District Power Standards 
 
Reading Literature 

 

RL.8.1 CITE the textual evidence and make relevant connections that most strongly 

SUPPORT an analysis of what the text says explicitly as well as inferences drawn from 
the text. 
 

RL.8.2 DETERMINE a theme or central idea of a text and ANALYZE  its development 
over the course of the text, including its relationship to the characters, setting, and plot; 

PROVIDE an objective summary of the text. 
 
Writing 

 

W.8.3 WRITE narratives to DEVELOP real or imagined experience or events USING 

effective technique, relevant descriptive details, and well-structured event sequences. 
 
W.8.3a. ENGAGE and ORIENT  the reader by ESTABLISHING  a context and point of 

view and INTRODUCING a narrator and/or characters; ORGANIZE an event sequence 
that unfolds naturally and logically 

 
W.8.3c. USE a variety of transition words, phrases, and clauses to CONVEY sequence, 
SIGNAL shifts from one time frame or setting to another, and SHOW the relationships 

among experiences and events.  
 

 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD: RL.8.1 

CITE   
 
MAKE 
 

SUPPORT 

 

 textual evidence  
 

 relevant connections 

 

 analysis of text 

o explicit 
o inferential 

3 
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Students Know: 

 Textual evidence is a quote, paraphrase, or summary from a text that supports a 
specific argument or claim that is being made. 

 Relevant connections are facts, ideas, or concepts that the reader already knows 
and can use to understand new facts, ideas, and concepts. 

 Relevant connections may come from another text, the reader’s experience, or 
knowledge of the world around them. 

Students Can: 

 Draw inferences from literary texts to make and support an analysis. 
 Support conclusions with explicit and implicit textual evidence. 

 Determine the textual evidence that best supports conclusions. 
 Explain how the selected textual evidence supports conclusions. 

 Explain how background knowledge or prior experience adds to understanding of 
the text. 

 
POWER STANDARD: RL.8.2 

DETERMINE 
 

 

ANALYZE  
 

 

PROVIDE 

 theme  

 central idea 

 

 development over the course 

of text 

 relationship to character, 
setting, plot 

 

 objective summary 

2 
 

 

3 
 

 
 

 
2 

Students Know: 

 The theme or central idea of a text is the message or lesson that the author 
alludes to through details. 

 Literary elements, such as character, plot, and setting, contribute to the theme or 

central idea of a text. 
 An objective summary includes a statement of the text's main ideas, but does not 

include opinions or judgments. 

Students Can: 

 Infer the theme or central idea of a text, based on the text's setting, plot, and 
characters. 

 Analyze the development of a theme over the course of a text, determining when 

it first appears and when it is reinforced by events or characters in the text. 
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 Explain how the characters, setting, and/or plot support the development of a 
theme. 

 Determine the main ideas in a text and use them in an objective summary. 

 
POWER STANDARD: W.8.3a 

 

 

ENGAGE/ORIENT 
 

ESTABLISH 
 

INTRODUCE 

 

ORGANIZE 

 

 reader 
 

 

 Context 

 Point of view 

 

 Narrator/characters 

 

 Event sequences 

o naturally 

o logically 

 

3 
 
 

3 
 

 
3 
 

 
3 

Students Know: 

 The context of a story is the setting. 
 Context is established to engage and orient the reader. 
 Point of view is the perspective from which the story is told (e.g., first person, 

third person). 
 That writing in the first person limits the reader to one character's perspective 

(e.g., using pronouns such as "I" or "we"). 
 That writing in the third person allows more freedom in how the story is told (e.g., 

using pronouns such as "he", "she", and "they"). 

 There are different character types (e.g., protagonist, antagonist). 
 Events in a narrative text are organized sequentially. 

Students Can: 

 Determine how to engage the reader at the beginning of a narrative text. 

 Determine how to establish the context for the narrative. 
 Determine the point-of-view for the story (e.g., first person, third person). 

 Determine the narrator and characters to include in my narrative text. 
 Organize the narrative to maintain a natural and logical flow for the reader. 

 

POWER STANDARD: W.8.3c 
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USE 
 

 
CONVEY 
 

SIGNAL 
 

SHOW 

 transition words, phrases, 
clauses 

 

 sequence 

 

 shifts of time or setting 
 

 relationships among 
experiences and events 

2 
 

 
3 
 

3 
 

 
3 

Students Know: 

 Transition words, phrases, and clauses help develop the sequence of 

events (e.g., later, next, then, before long, at the same time). 
 Narrative transitions signal shifts in time or place. 

 Transitions show relationships among experiences and events (e.g., when I was 
young, the last time we did this). 

Students Can: 

 Determine which type of transition is appropriate for circumstance (e.g. 

sequence, time shift, setting shift, showing relationship). 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 

Concepts 
Supporting Standards Concepts and 

Other Unit-Specific Terms  

 cite evidence 

 analysis 

 inference 

 theme 

 central idea 

 relevant details 

 summary 

 cite evidence 

 narrative  

 context 

 point of view 

 transitions 

 verbals 

 figurative meaning 

 connotative meaning 

 tone 

 dramatic irony 

 reflection 

 exposition 

 rising action 

 climax 

 falling action 

 resolution 

 active/passive voice 

 ellipsis  
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Essential Questions  Corresponding Big Ideas 

1. How do good readers support their 
analysis of text? 

 
 

2. Why is it important to determine the 
central idea and supporting details of a 
text? 

 
3. How can I write an effective narrative? 

 

 
 

 

1. Good readers dig for the details in the 
text, both explicit and interferential, in 

order to support their analysis. 
 

2.  Good readers determine the central 
idea and supporting details to better 
understand the text. 

 
3. Good writers develop narrative 

accounts utilizing a variety of devices 
and techniques to craft a good story. 

 
 

 

 

 

District Assessments 
 

 

 
Unit 1 Pre-Assessment 

 
 

 

 
ELA Grade 8 Common Assessment  

 

(See district assessment calendar) 

 

 
 

Essential Questions Post-Assessment 
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Performance Task # 1 
In Detail 

 
Power Standards:  RL.8.1, RL.8.2 

 

Additional Standards : RL.8.3 

 
 
Task 1 Detailed 

 
In class we have been reading various narratives. For this task, pick two of the narratives 

we have read and complete a graphic organizer and summary for each one.  
 
You may create a graphic organizer with five sections, or use the one provided.  Each 

section of the organizer will name one of the five stages of plot (introduction/exposition, 
rising action, climax, falling action and resolution).  In each section of the organizer, 

describe that stage of plot for the narrative. For example: under introduction/exposition 
describe the setting, characters, and situation or conflict.  
 

For each narrative, also write an objective summary that includes the theme or central 
idea of the text. Be sure that your summary includes textual evidence that supports your 
determination of the theme or central idea. 

 
Engaging Learning Scenario 

 
The principal recently gave us some exciting news – we have a chance to become 

published authors!  Our school will publish an eighth grade memory book that represents 
students and their families for distribution to the community.  Each eighth grade class will 
have five winners whose stories will go into the book. To compete for a place in our 

school’s publication, you will write the narrative of your own personal memory. A panel of 
community members will review the stories (without the authors’ names attached) and 

select the ones to be published. 
 

Performance Task Synopses 

 
Task 1:  Graphic organizer and summaries of narratives. 
  

Task 2:  Visual timeline and short  memory narrative. 
  

Task 3:  Storyboard of a memory. 
 
Task 4:  Published Authentic Memoir 
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Performance Task # 1 Scoring Guide 

 
4 3 2 1 

 All Proficient 
criteria plus: 

 
 

 Objective 

summaries 
are well-

structured, 
with 

transition 
words and a 
clear 

sequence of 
events 

 
. 
 

Two graphic organizers 
include: 

 accurate 
description of 
introduction/exposi

tion 

 accurate 

description of 
rising action 

 accurate 
description of the 
climax 

 accurate 
description of the 

falling action 

 accurate 

description of the 
resolution 

Two objective summaries 

include: 

 theme or central 

idea 

 analysis of  

development of 
the theme/central 
idea over the 

course of the text 

 supporting textual 

evidence including 
relationship to 
characters, setting, 

and plot 

 Meets _6_ 
of the 

Proficient 
criteria 

 Meets fewer 
than _6_ of 

the 
“Proficient” 
criteria 

 Task to be 
repeated 

after re-
teaching 

 Comments: 

Key 

4= Exceeding the Standard 
3= Meeting the Standard 
2 = Approaching the Standard 

1=Below Standard 
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Interdisciplinary Connections  

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

 

 
 

 

 Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 2  
In Detail 

Power Standards:  W.8.3a, W.8.3c 
 

Additional Standard: W.8.3b 
 
Task 2 Detailed 

 
Part One 

What are the most memorable times of your life? Use ten drawings, photographs, or other 
illustrations to create a timeline of your life in pictures.  Organize the pictures 
chronologically, and under each picture write a caption that briefly describes the memory it 

represents.  
 

Part Two 
When the timeline is complete look through the pictures of these memories, imagining you 
are viewing them as a video.  After “viewing the video” a few times, select one memory 

that stands out to you. Write a brief narrative of this memory. 
 

Be sure that your narrative: 

 engages and orients the reader by establishing context and point of view 

 introduces a narrator and/or characters 

 organizes an event sequence that unfolds naturally and logically 

 uses a variety of transition words, phrases and clauses to: 

o convey sequence 
o signal time or setting shifts 

o show relationships among experiences and events. 
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Performance Task # 2 Scoring Guide 

 
4 3 2 1 

 

 All 
“Proficient” 

criteria plus: 
 

 Narrative 
includes 
techniques 

such as 
dialogue, 

pacing, 
description, 
and/or 

reflection  

 Timeline 
includes 10 

photos or 
illustrations 

with captions,  
organized 
chronologi-

cally 
Narrative: 

 engages and 
orients the 
reader by 

establishing 
context and 

point of view 

 introduces 

narrator 
and/or 
characters 

 organizes an 
event 

sequence 
that unfolds 
naturally and 

logically 

 includes a 

variety of 
transition 
words, 

phrases, and 
clauses that 

convey 
sequence, 
shifts in time 

or place, or 
relationships. 

 Meets 
__3_ of the 

“Proficient” 
criteria 

 Meets fewer 
than __3_ of 

the “Proficient” 
criteria 

 

 Task to be 
repeated after 

re-teaching 
 

 Comments: 
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Interdisciplinary Connections  

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

  Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 

 
 

Performance Task # 3 

In Detail 

 
Power Standards:  W.8.3a, W.8.3c 
 

Additional Standards:  W.8.3b, W.8.3e, W.8.5 
 

Task 3 Detailed: 
 
Create a storyboard of the events in the memory you selected for Task #2. 

 
You may choose to design your storyboard any way you like, but make sure you include:  

 the setting 

 the characters 

 the situation 

 sequential order of the details of the memory from your point of view as a first-

person narrator.  
 
Then, write a paragraph that explains why the event or situation you chose was so 

memorable. Your paragraph should include transitions that convey sequence, signal shifts 
in time and place, and show relationships. 
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Performance Task # 3 Scoring Guide 

4 3 2 1 

 All 
“Proficient” 
criteria plus: 

 

 Creates more 

than one 
storyboard 

 

 

 Paragraph 

includes 
relevant 

descriptive 
details  

Storyboard: 

 includes 
picture from 

timeline 

 Names the 

event or 
situation 

 Includes time 
and place of 
memory  

 Includes 
important 

people related 
to the memory 

 Shows events 

in sequential 
order 

 Establishes 
first-person 

point of view 
 

Paragraph: 

 explains  why 
the selected 

event is so 
memorable 

 uses a variety 
of transition 
words, 

phrases, and 
clauses to 

convey 
sequence and 
show 

relationships. 

 Meets 
_4__ of the 
“Proficient” 

criteria for 
storyboard 

 

 Meets   1   

of the 
“Proficient” 
criteria for 

paragraph 

 Meets fewer 
than __4_ of 
the “Proficient” 

criteria for 
storyboard 

 
OR 
 

 Meets none of 
the “Proficient” 

criteria for 
paragraph 

 

 Task to be 
repeated after 

re-teaching 
 

 Comments: 
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Performance Task # 4 
In Detail 

 
Power Standards: W.8.3a, W.8.3b, W.8.3c 

 

Additional Standards:  W.8.3d, W.8.3e, W.8.4, W.8.5, L.8.1, L.8.2 

 
 
Task 4 Detailed: 

 
Now it is time to do your best to impress and convince the panel of community members 

that your narrative should be one of the stories included in the school’s published book. 
 
Using your storyboard as a guide, compose your authentic memoir by using the writing 

process to publish your story.  Remember to engage the reader and include all of the 
elements of narrative writing.   

 
 
 

 
 

 
 
 

 

Interdisciplinary Connections  

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #3 

 

 
 

 Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 4 Scoring Guide 

 
4 3 2 1 

 All 

“Proficient” 
criteria 
plus: 

 

 Varied 

sentence 
structure 
results in 

cohesive 
narrative. 

 
 

 Provides evidence 

of writing process 
(drafts, conference 
notes, etc.) 

 Establishes context 
and point of view 

 Introduces 
narrator/characters 

 Organizes an event 
sequence that 
unfolds naturally 

and logically 

 Uses narrative 

techniques such as 
dialogue, pacing, 
description, and 

reflection 

 Uses a variety of 

transition words, 
phrases, and 

clauses to convey 
sequence, signal 
shifts in setting and 

time, and show 
relationships. 

 Uses precise words 
and phrases, 
descriptive details, 

and sensory 
language to 

elaborate 

 Provides a 
conclusion that 

follows from and 
reflects on the story 

 Demonstrates 
command of 

standard English 
grammar, usage, 
capitalization, 

punctuation, and 
spelling 

 Meets _7_ 

of the 
“Proficient” 
criteria 

 Meets fewer 

than _7_ of 
the 
“Proficient” 

criteria 
 

 Task to be 
repeated 
after re-

teaching 
 

 Comments: 
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Interdisciplinary Connections  

Specific to Task #4 

21st Century Learning Skills 

Specific to Task #4 

  Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 

Research-Based Effective  

Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 

❑ Identifying Similarities and Differences 

❑ Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

❑ Nonlinguistic Representations 

❑ Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

❑ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Differentiation 
Strategies 

(Additional 
Supports + 
Enrichment) 

Intervention 
Strategies 

 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

Use spiraling 
instruction to 
reinforce prior 

knowledge. 

Allow students to 

practice with 
supports, as needed 

or as appropriate. 

Utilize a variety of 

opportunities for 
demonstrating skills 

or knowledge. 

Encourage 

innovative products 
using multimedia 
composition tools 

(e.g., Power Points, 
digital cameras, 

webinars, Podcasts). 

Differentiate 

instruction by using 
all levels of Bloom’s 

Taxonomy to ask 
questions and plan 
learning activities. 

 

 
 
 

 
 

 
 
 

Present new 
concepts using a 
logical instructional 

sequence that 
maximizes the 

likelihood a skill will 
be learned (e.g., 
model, guided 

practice, 
independent 

practice). 

Integrate real-life 

experiences into 
instruction. 

Differentiate 
instruction by using 

all levels of Bloom’s 
Taxonomy to ask 
questions and plan 

learning activities. 

Incorporate 

collaborative work 

groups, as 

appropriate. 

 

 

 

Scaffold the instruction 

by using ,creating 

smaller chunks of 

information for 

understanding and 

processing of the 

learning objectives 

Work collaboratively on 
tasks with a student 

and gradually withdraw 
the support to increase 

student independence 
and confidence. 

Activate prior student 
knowledge by 
promoting a discussion 

that enables a student 
to make connections to 

learned 
information/experiences 
prior to the introduction 

of a lesson. 

Pause during 
instruction to ask 
questions and check 

students’ levels of 
understanding or any 

misunderstandings of 
content. 

Explain clearly each 
academic task and the 

specific criteria needed 
to successfully 
complete the task. 

Adapt content to 
ELL’s needs through 
use of graphic 

organizers, outlines, 
labeling of pictures, 

study guides, 
adapted text, and 
highlighted text. 

Use supplementary 

materials to promote 
comprehension. 

These include charts, 
graphs, pictures, 
illustrations, 

multimedia, and 
demonstrations by 

teacher and other 
students. 

Arrange peer 
partnerships. 

Cooperative learning 
groups provide the 

ESL student with 
varying language and 
learning style 

experiences within 
the content 

classroom. 

Emphasize key 
vocabulary. Present 
new vocabulary in 

context. The number 
of vocabulary items 

is limited. 

Label steps as you 
model and post the 

steps with an 
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example on a poster 
or handout. 

Confirm that students 

understand key 
concepts of the unit:  

analyze, central idea, 
evidence, 
summarize, 

supporting details, 
theme. 

Give students the 

opportunity to draw 
out their personal 
narrative first as a 

cartoon strip with 
notes and captions 

and dialogue, in their 
first language if they 
prefer, before writing 

the story. 

Give students an 
opportunity to tell 

their story before 
writing it. 
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Instructional Resources and Materials 
 

Physical Technology-Based 

McDougal Littell Literature 
8th Grade (green) text 

 On-line access to 
text book 

 Corresponding 

activities to specific 
text from 

supplemental 
textbook resources 
  

 Story elements 
diagram 

 

 Story board 

template 
 

5 Stages of Plot Graphic Organizer 
http://www.broward.k12.fl.us/k12programs/ciss/8_step/dwnld/17.p

df 
 
https://www.teachervision.com/tv/printables/FiveElements.pdf 

 
Directions on How to Make a Timeline 

http://www.ehow.com/how_7968025_make-timeline-school-
project.html 
 

 
 

Lesson Suggestions 

 

 

 Create an anchor chart showing the five stages of plot in a familiar story such as “The 
Three Little Pigs” or another similar story. 

 

 Teach students methods for annotating text. 

 

 Model summary writing. 

 

 Clarify the difference between objective and subjective by giving examples of each 
about a similar text as part of learning to write “objective summaries”. 

 

 Have students study models of effective and ineffective summaries. Use these models 

to work with students to identify criteria for writing summaries and create a learning 
continuum for self-evaluation. 

 

 Pose questions about words, action, or details that require students to look closely at the 
text for answers. 

 

 Show students how you would choose evidence from the text to support an inference. 

Discuss with them the questions you would ask to arrive at that selection. 

 Provide several pieces of evidence and ask them to determine what idea in the text the 

http://www.broward.k12.fl.us/k12programs/ciss/8_step/dwnld/17.pdf
http://www.broward.k12.fl.us/k12programs/ciss/8_step/dwnld/17.pdf
https://www.teachervision.com/tv/printables/FiveElements.pdf
http://www.ehow.com/how_7968025_make-timeline-school-project.html
http://www.ehow.com/how_7968025_make-timeline-school-project.html
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evidence supports. 

 Offer students a set of samples of evidence of different degrees of specificity and quality 
to evaluate, requiring them to choose the one that is best and provide a rationale for 
their choice. 

 “Think aloud” about the process of making inferences. Have students assist in finding 

and using evidence to support inferences. 

 Through collaborative discussion, create a list of different pieces of evidence students 

might cite; together, develop and apply criteria to evaluate the different pieces to identify 
those that offer the strongest, most effective support. Then, ask students to apply these 

same criteria to new evidence they find as they read the rest of the text themselves. 

 Show students how to examine a text by scrutinizing its words, sentence structures, and 

other details needed to understand its meaning. 
 

 Ask students to generate possible ideas and themes after reading the text for the first 
time, then determine which of them the text most fully develops. 

 

 Tell students to determine which words, phrases, or images recur throughout the text 
that might signal a central idea. 

 

 Use a graphic organizer to collect details about characters, setting, and plot that are 

related to key themes, looking for patterns across the columns. 
 

 Read a variety of narratives similar to and slightly different from the personal narrative 

you want them to write. 
 

 Generate with students a list of the elements of an effective narrative that are found in 

the text under consideration. 
 

 Lead students through the creation of a detailed observation about an event, process, or 

experience. Guide them with examples and questions that prompt them to add sensory 
details. Generate with them questions they should ask and apply to the narrative as they 

write the second part, which comments on the meaning or importance of what they 
observed. 
 

 Have students fill in a graphic organizer with boxes describing what the characters in 
their personal narratives say, do , think, and feel prior to writing. 
 

 Have students write on post-it notes or index cards key events or scenes in their 
personal narrative. Ask them to arrange them in different ways, stopping to explain to 
others what they are thinking, until they find the sequence that best works with the story 

they are trying to tell. 
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Source: Burke, Jim. The Common Core Companion, the Standards Decoded, Grades 6-8: What 

They Say, What They Mean, How to Teach Them. Corwin, 2013. Print. 

 

 


